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[ O Assessment plays an integral role in contemporary educational practice, and its use is ubiquitous across all
formal education contexts. Teachers and students devote a large proportion of time to preparing and taking tests,
and most of what test takers, test designers, and test users know about what students are learning comes from the
interpretation of the test scores. If used properly, tests can help improve instruction and curriculum, increase
standardization, and challenge students to reach their highest potential. Increasingly, practitioners including
ad-ministers as well as teachers are expected to understand the principles of assessment and to engage in sound
assessment practices.[] [ Despite this ubiquity, what constitutes a good or appropriate assessment in education has
proven to be a highly contentious question, the answers to which have ranged considerably depending on the
purposes, uses, users, and contexts. Some researchers have promoted distinct qualities for educational assessments,
including for example, a focus on the feedback potential of classroom-based assessments, the clarity of objectives
and relevance for instructional decision making of criterion-referenced and curriculum-based assessments, or
precision of standard setting plus ability description of proficiency tests. What is always missing from the qualities
discussed above is the right handling of the task difficulty, a lack of understanding of which would deny the
appropriate interpretation of test scores unless it is well understood and properly set, especially in a high stakes test.
oooad
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