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内容概要

曹荣平编著的《形成性评估的概念重构》旨在通过建立一个形成性评估的理论模型来弥补形成性评估
理论研究的不足。
该模型的认识论基础是控制论框架下评估和学习之间的关系。
借鉴控制论有关复杂系统的思想，《形成性评估的概念重构》推出的形成性评估模型可用于解释评估
与学习的关系和评估的形成性工作机理。
该模型视评估为复杂的学习系统中的一个复杂的控制系统。
该系统具开放性、非预决性和自律性特征。
评估的控制性系统特质决定了其在学习系统中的建构作用，评估对学习的控制由信息反馈来实现。
基于控制论思想对评估的推断和解释与现有形成性评估概念在内涵和外延上有着显著区别，从而支持
了对形成性评估进行概念重构。
概念重构的意义在于：（1）修正了形成性评估的内涵和外延；（2）淡化了形成性评估和终结性评估
的对抗性；（3）指出了所有类型评估皆具形成性意义；（4）指出了评估的双刃剑特性和评估系统的
可自律性；（5）指出了正确认识评估系统，进而管理好这个复杂系统的必要性和可行性。
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章节摘录

　　Cronbach （1986） even claims that Tyler invented formative evaluation in the sense of assessment by
teachers， which reflects Tyler's "firm commitment to democracy-to the wisdom of the people， but most
especially to the wisdom of teachers" （Cronbach 1986： 48）. He sees Tyler's ideas on measurement and
evaluation as "the extension of Dewey" in Tyler's life （ibid. ）. Cronbach believes that "Ralph （Tyler） more
than any other individual provided the extension of pragmatism into the higher reaches of education （p.49）"
while what Dewey said" were fairly clear as a guide for the elementary school， [but] in secondary and higher
education he had said little or nothing at all" （ibid.）. This link between formative evaluation and democracy
reflects humanistic thoughts about assessment. In this sense， the relationship between assessment and learning is
one of negotiation.　　Bloom （1986） identifies Tyler's attempt "'to introduce a completely new paradigm in
education-a paradigm that would relate curriculum， instruction， and evaluation" （p. 36）. Bloom maintains
that it was Tyler's major innovation of educational evaluation that "the evaluation process could be integrally
related to the educational purposes of the classroom and the educational system" （p. 43）.According to Bloom，
Tyler not only stresses the notion of educational objectives， but also introduces the importance of changes in
interests， attitudes， and problem solving， as well as information （Bloom 1986： 37）. If we look into what
was attributed to Tyler by Cronbach， Bloom， Scriven and others in the special issue of Journal of Thought in
memory of Tyler's contribution to measurement and evaluation， we could only be left at 'a wonder about and
admiration for Tyler's wide and deep vision of evaluation in his time.　　Bloom et al. （1971） were regarded as
the first who extended "formative evaluation" to its generally accepted current meaning in contrast with "summative
evaluation tests" （Wiliam & Black 1996， Black 8; Wiliam 2003）. They termed "formative evaluation" and
defined it as a type of evaluation that is so useful in helping all who are involved-student， teacher， curriculum
maker-to improve what they wish to do （Bloom et al. 1971）.　　Interestingly， this contrastive understanding
of formative evaluation and summative tests has a root in works of these authors best known as psychometricians，
who belong to a camp called neo-behaviorists （Stobart 2008）.Su cha view of assessment is associated with the
mastery learning model of curriculum （Stobart 2008） ， which is a radical application of the objectives model.
　　⋯⋯
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媒体关注与评论

　　本项研究有两个亮点，我很欣赏。
一是我第一次听说所有的评估都应当是形成性评估。
的确，我赞同形成性评估应当包括所有的评估。
二是我注意到了该研究对评估的社会性的讨论。
　　——邹为诚　　　　这个选题非常好。
控制论视角在评估领域的运用是一个全新的课题，本研究应用了控制论的几个关键概念来帮助重构形
成性评估的内涵和外延，非常好。
我同意邹老师对两个重要观点的肯定意见：一是所有评估都对学习有形成性作用，这对澄清概念非常
有利；二是评估对学习的双刃剑作用，这对解决终结性评估和形成性评估在已有研究里面的矛盾很有
用。
作者在理论上的探索很好。
中国外语教育界缺乏理论研究，她的努力是一个非常有意义的尝试，电是作者最生要的贡献。
　　——张绍杰　　　　形成性评估是教育评价研究领域的前沿课题，然而对它的研究近年来出现瓶
颈。
曹荣平在其作品中指出，突破瓶颈的关键在于对形成性评估的理论建构。
据此，该作品从控制论视角对形成性评估进行了概念重构，继而推出了以评估和学习之间关系作为纽
带的形成性评估理论模型。
作品的理论贡献已经引起该领域国际学者的重视，推动了相关研究的发展；作品的宽阔学术视野不仅
展现了作者对学习理论、课程理论、（语言）评测理论、系统论与控制论等跨学科研究领域的基础理
论和专业知识的良好把握，而且指出了形成性评估理论研究的重要导向。
　　——吴一安
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