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[0 O Cronbach [ 198601 even claims that Tyler invented formative evaluation in the sense of assessment by
teachers] which reflects Tyler's "firm commitment to democracy-to the wisdom of the people[] but most
especially to the wisdom of teachers” [1 Cronbach 198601 481 . He sees Tyler's ideas on measurement and
evaluation as "the extension of Dewey" in Tyler's life (I ibid. (I . Cronbach believes that "Ralph [0 Tyler(] more
than any other individual provided the extension of pragmatism into the higher reaches of education [J p.4900 "
while what Dewey said" were fairly clear as a guide for the elementary schoold [but] in secondary and higher
education he had said little or nothing at all" O ibid.[J . This link between formative evaluation and democracy
reflects humanistic thoughts about assessment. In this sensel] the relationship between assessment and learning is
one of negotiation.J [0 Bloom [ 1986L1 identifies Tyler's attempt "'to introduce a completely new paradigm in
education-a paradigm that would relate curriculum[J instruction[J and evaluation" [J p. 36(J . Bloom maintains
that it was Tyler's major innovation of educational evaluation that "the evaluation process could be integrally
related to the educational purposes of the classroom and the educational system" [J p. 4300 .According to Bloom[]
Tyler not only stresses the notion of educational objectives] but also introduces the importance of changes in
interestst attitudest] and problem solving] as well as information [J Bloom 19861 370 . If we look into what
was attributed to Tyler by Cronbach] Bloom[I Scriven and others in the special issue of Journal of Thought in
memory of Tyler's contribution to measurement and evaluationJ we could only be left at ‘a wonder about and
admiration for Tyler's wide and deep vision of evaluation in his time.0J [J Bloom et al. [1 197100 were regarded as
the first who extended "formative evaluation" to its generally accepted current meaning in contrast with "summative
evaluation tests" [J Wiliam & Black 199601 Black 8; Wiliam 2003[1 . They termed "formative evaluation” and
defined it as a type of evaluation that is so useful in helping all who are involved-student teacherd curriculum
maker-to improve what they wish to do [ Bloom et al. 19710 .[0 [ Interestingly[J this contrastive understanding
of formative evaluation and summative tests has a root in works of these authors best known as psychometriciansC
who belong to a camp called neo-behaviorists [J Stobart 20081 .Su cha view of assessment is associated with the
mastery learning model of curriculum O Stobart 200800 [ which is a radical application of the objectives model.
oood
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